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Abstract: The specific objective of this research is to develop a storytelling model using the
chain story technique for early childhood. The research method used is document analysis,
observation, and interviews. The results showed that the implementation of the storytelling
method carried out by the ABA Aisyiyah Kindergarten teachers in Medan City was classified
as good (it was listed in the RPPH), and had met the standards and criteria for implementing
the storytelling method in early childhood. However, it is still teacher-centered. The
storytelling development model using the Chain Story technique is packaged so that
storytelling is not carried out solely by the teacher, but is carried out by students (student-
centered). The teacher is only a trigger for stories with a short duration. While students tell
stories freely, using their way and style. The teacher only supervises and controls the course
of the stories carried out by the students so that they remain by the themes and learning
objectives set in the RPPH while assessing when the students are telling stories.
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Introduction

Early Childhood (EC) is a human who has a golden age. At this time, children are very
easily shaped for positive or negative things. The formation of their basic abilities is very
significant if done correctly. Both the right method, age-appropriate, and the right learning
strategy, including developing character. Character development at an early age can have a
major impact on shaping personality (Hidayat, 2016). A good personality will produce good
morality.

There are many methods that teachers can use in learning EC. One of them is the
storytelling method. The storytelling method is generally used to develop children's language
skills, cognitive, social-emotional, speaking, and others. In telling stories, the teacher should
involve children directly in the story, so that they are enthusiastic about listening to the story
being told, not just being listeners after the teacher finishes telling the story then the children
may ask questions or speak up.

The storytelling method is a learning method that is commonly used by Kindergarten
teachers, in developing various basic abilities. However, not a few teachers still use the
storytelling method at the junior and senior high school levels. The storytelling method is a
method that narrates stories told to students, using various techniques. The storytelling method
is a way of providing learning experiences to children, by oral means (Moeslichatoen, 2004)
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Storytelling is a speaking skill to convey messages through various expressions of words, and
a sense of what is experienced, by other people (Madyawati, 2016).

The storytelling method has benefits in the learning process. Among the benefits of
storytelling, the method is: forming a child's personality, a vehicle for children's imagination,
increasing verbal competence, developing social and religious, cognitive, social-emotional,
affective, and also psychomotor children's abilities, and children can be enthusiastic in learning
(Madyawati, 2016).

The grand tour was conducted, both through observation and interviews regarding the
implementation of the storytelling method at several Aisyiyah Kindergartens in Medan City,
showing that involving children in stories is only limited to story concepts that are adapted to
age, children's world, funny and fun. The use of storytelling method has not been utilized
optimally to develop several basic abilities at once, including the child's character. When
starting learning, the teacher generally conditions the children by telling them to be quiet while
the teacher tells the story. Thus, children are less involved in it. These conditions are not by the
concept of independent learning that is currently being developed in Indonesia and are also
incompatible with the principles of early childhood learning, namely "playing while learning,
oriented to children's needs, integrated stimulation, development-oriented, using a thematic
approach, and active, creative, effective, and fun learning™ (Kemendikbud, 2014). Based on the
grand tour, this research was felt necessary to be carried out.

In addition, the storytelling method according to several studies is useful for developing
speaking skills. As research results that the language skills of children aged 4-5 years develop
very well through the storytelling method, , (Noviani, DP., dkk, 2019), (Masitah, W dan
Hastuti, J, 2017), (Habibatullah, S., dkk, 2020), (Azhari, 2021). The use of storytelling methods
can improve children's speaking skills and self-confidence (Nurjanah, A.P. dan Anggarini, G,
2020), (D. Anggraeni, dkk., 2019), (Payuyu, K., dkk, 2020), (Armaita, 2016), (Wahyuni, 2018).
The storytelling method can increase the creativity of group B kindergarten children
(Permatasari, 2014). The serial picture-based storytelling method influences children’s listening
skills (Setiawati, RZ. dan Setyowati S., 2017), (Warsih dan Maulidaty, L.E, 2021). There is a
significant difference in the reading readiness of group B children who were treated using
storytelling picture books by Wordbook, with group B using picture cards (Yanti, E. dan Eliza,
D., 2019). The storytelling method results in an increase in children's interpersonal skills
(Jazilurrahman, dkk., 2022).

The question is, how is it possible for a child's language or speaking skills to develop,
while those who become storytellers are centered on the teacher? even though logically, if you
want to develop children’s language or speaking skills, then storytellers are children (student-
centered). But in real terms, so far storytellers have been centered on teachers. another question
also arises, is it possible that storytellers at the early childhood level are the children
themselves?

Various problems above, need to be answered, and find a way out. The first step was to
examine the storytelling method used by teachers at ABA Aisyiyah Kindergarten in Medan
City. After that, a storytelling method development model will be offered through the chain
story technique. This study proposes two formulations of the problem, namely: 1) How is the
storytelling method used by teachers at ABA Aisyiyah Kindergarten in Medan City? 2) What
is the model for developing the storytelling method through the Chain Story Technique in early
childhood learning?

The specific objective of this research is to create a storytelling method development
model through the chain story technique. This research is feasible considering that basic
abilities including AUD characters can be developed optimally through the chain story
technique. Although the chain story technique is commonly used in learning language,
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speaking, and writing in schools, such as in elementary, middle, or high school. However,
according to the author, the chain story technique can also be used in AUD learning, with the
packaging being mature by the teacher, and according to their age.

Literature Review

We know that early childhood who are currently studying in kindergarten, belong to the
Alpha generation category. Experts say that the alpha generation is more critical because it has
been influenced by technology from an early age (Kurniasih W. , 2022). They will spend their
lives in the 21st century which requires people who have high creativity and critical thinking,
which can be used to survive and compete healthily. Therefore, they need habituation to have
critical and creative abilities, as well as positive character development, without neglecting the
development of basic abilities.

The teacher's habituation of children to build critical and creative thinking is carried out
by using various learning methods, such as singing methods, field trips, demonstrations,
storytelling, and others. However, as explained above, many research results prove that
storytelling is a method that can improve children's basic abilities and character (Ridwan &
Bangsawan, I, 2021) especially speaking skills. To realize this, the storytelling method which
has been teacher-centered needs to be changed to be student-centered. Therefore, the
development model of the storytelling method through the chain story technique needs to be
done.

The Chain Story technique is a storytelling technique that is carried out in sequence.
Budden in Custudiana revealed that a chain story is an activity that builds text by continuing
sentences given by friends to make complete sentences (Custudiana, A., 2015). Chain story is
a method used in learning to speak. The first student receives a story, then retold it to the second
student, then the story is returned to the first student (Febriyanto, 2019). Students receive
information from friends, then pass on the information to friends next to them in sequence
(Suyatno, 2004). Application of chain stories with the steps: 1) the teacher writes the story on
paper, 2) the story is memorized by the students, 3) without looking at the text the first student
tells the second student, 4) the second student tells the third student, and so on, 5) the teacher
evaluates the results told by the last student (Djago dan Tarigan, H.G, 2004). The chain story
technique helps students to learn in groups but not passively. Each student is invited to be
involved in learning by connecting a story whose topic has been given beforehand, (Uktolseja,
L.J, dan Gaspersz, U.S, 2019).

Research that specifically uses chain story results is that the final result is the ability to
retell the contents of fables with an average score of 80.17, (Achsani F. , 2020), that the
application of chain story can improve elementary students' speaking skills, (Nurhalimah,
2020). Chain story aims to train students' abilities to easily concentrate, be careful, and be
creative (Lawota Y. E., 2018). The chain story method can be applied as a method for increasing
the ability to express students' individual experiences (Hatma, S, 2017). Chain story is a fun
learning method because it combines learning and games. All sample studies were conducted
at the elementary, junior high, and high school levels. None were conducted in early childhood
education.

Some of the research above, both the storytelling method and the chain story technique,
is generally used to develop only one ability, especially developing children's language skills.
Only one study increased creativity, and rigor. Research that uses the chain story method is
applied to elementary, high school, and high school students, but is not conducted for early
childhood.

The chain story technique developed in this research is a storytelling technique that is
carried out by throwing story ideas created by the teacher to children who are in Group B
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Kindergarten. The teacher does not need to conceptualize (rigidly) the story script. Story ideas
can be sparked spontaneously by the teacher to the children, the important thing is to still refer
to the theme. Stories that are expected to emerge from children, do not need to be continued
completely and systematically. However, the point is that children can convey whatever ideas
they are thinking (still by the theme of learning). This chain story technique is one of the
implementations of independent learning. The goal is to develop some basic abilities, as well
as character, and start developing children's critical thinking skills. as well as forming courage,
responsibility, cooperation, and intelligent reasoning.

The use of storytelling method through the chain story technique can be used by children
to play with their own words. Using words built by children, will directly support children's
needs for their language development, practice the development of critical abilities, and
learning is carried out in an active, innovative, creative, effective, fun, and child-centered
manner. And so far, this type of research has never been done. Therefore, we try to offer the
development of chain story techniques in the storytelling method in early childhood learning.

Research methods

This study uses a qualitative method, with a phenomenological approach, namely
observing various symptoms that arise from the implementation of learning using the
storytelling method. After obtaining data about the implementation of the storytelling method
carried out by the teacher, it will then be developed with a chain story technique that can be
applied to early childhood. The research instrument was the presence of the researcher in
observing the learning process using the storytelling method. The subjects of this study were
teachers and students in 10 ABA Aisyiyah Kindergartens in Medan City. The research subjects
were determined using a non-probability purposive sampling technique. The informants
involved in this study were teachers who carried out storytelling activities in each ABA
kindergarten studied. Data collection was carried out by analyzing RPPH documents,
observing, and interviewing implementing teachers, as well as Focus Group Discussion (FGD).
The validity of the data was carried out by triangulation, namely: data from document analysis,
matched with observational data, then cross-checked the data through interviews. To confirm
the correctness of the data obtained, the three data sources were brought into the first FGD.
Next, create a storytelling method development model through the chain story technique. The
developed model was discussed again in the second FGD. The results of the discussion from
the second FGD showed that the teachers were optimistic that the storytelling method with the
chain story technique could be applied to Early Childhood (EC) schools and could develop
various basic abilities of students.

Result and Discussion

In general, the results of document analysis, observations, and interviews show that: Four
of the 10 ABA Kindergartens studied did not include the use of the storytelling method in the
RPPH they made. However, in the learning process observed by the data seekers, it was seen
that the teachers at the four kindergarten educational institutions continued to do storytelling
activities. Some use serial stories using sources from picture books. Some tell stories as usual,
according to a predetermined theme. That is, even though the RPPH does not include
storytelling activities, however, they can change learning activities according to the situation
that occurs. Conditions like this may be done by the teacher, while still by the theme. Themes
are not material or learning objectives, but are a centrality in developing teaching material
content to achieve basic competencies that frame all learning material while children
participate in activities (Kemendikbud, 2018). So, the teacher may make changes to learning
activities, but the theme must be by what has been set in the RPPH.

147



Proceeding International Seminar on Islamic Studies Volume 3 Nomor 2 Tahun 2022
Medan, November 7t"-8™, 2022 e-1SSN: 2722-7618

When preparing for the learning process, teachers generally plan the storytelling method
carefully, so that the implementation is carried out well in front of the class. It is a standard
procedure in the learning process. Where learning must be carefully planned so that the
implementation of learning goes well and optimally. As stated that learning planning is
something special, which will be studied in a short time (Dewi, A.E.A. & Mukminan, 2016).
The success of learning depends on the planning prepared by the teacher (Yaumi, 2013). One
of the functions of lesson planning is as a control to achieve learning objectives carried out by
the teacher (Sanjaya, 2008). This means that the RPPH prepared by the teacher is the main
guideline in carrying out the learning process, and if it is guided by the teacher, learning will
be carried out well.

Most teachers carry out the storytelling process well, first conditioning the children in
various ways. This is an effort so that children can follow the storytelling process carefully and
focus. Because early childhood has a nature that always wants to move, their focus on
something is fairly short. It is very fast to switch from one activity to another. He is very easily
distracted (AH, 2021). When the story takes place, the teachers use body language, and voice
intonation according to the characters in the story. The teacher's style in telling stories is also
good (cheerful, serious, communicative, and interactive). The stories conveyed contain moral
messages and knowledge that can develop children's cognitive potential. This is what is called
a good story (Majid, 2003).

The storytelling method applied by the teacher is entirely teacher-centered. The
involvement of children in the storytelling process can be seen in 2 patterns; 1) The teacher
allows the child to ask questions about what the teacher wants to know about the story conveyed
by the teacher during the story process, 2) The teacher ignores student questions (does not
allow children to ask questions while the story is in progress). Children may ask after the
storytelling process is finished by the teacher. This is a mistake because the AUD learning
process carried out by teachers must be adapted to their needs. Early childhood is always
curious, so they don't stop asking questions. They ask not to disturb or test, but because they
want to know the answer (Info Ghazi, 2019). If adults ignore questions asked by children, it can
stop children from wanting something, they can even look for the wrong way to find out what
they want (Hidayat, O.S., 2016).

Remembering that young children have fantasies that can bring them into the world of
stories. They can feel happy because they are involved in it. As stated, storytelling has an
important role in children's education. They will imagine, be inspired, and even be able to
create visuals that they describe themselves (Louise, 2000). Therefore, in telling stories the
teacher must try to involve children in the story being told. For children to be maximally
involved in the story, it is necessary to package storytelling that is child-centered namely by
developing storytelling methods through the Chain Story technique.

Development of a Storytelling Model Through the Chain Story Technique

The storytelling method with the chain story technique in this study is a student-centered
storytelling technique so that the storytelling is several people (multi-source), played by
children. The children tell stories in turn from one student to another student, following
instructions from the teacher. The teacher's role is only to start the story at the beginning,
supervise, assess, and close the story if the story is deemed necessary to end.

In language, the chain story technique is defined as telling stories in sequence
(connecting). Custudiana, who quoted Budden's opinion, revealed that a chain story is an
activity that builds text by continuing sentences given by friends to make complete sentences
(Custudiana, 2015). There have been several studies on the use of chain stories, which resulted
in an increase in the speaking skills of SDN students in Pekanbaru. The average value of the
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first cycle was 66.04, the second cycle increased to 77.46. So the application of chain stories
that are carried out can improve students' speaking skills (Nurhalimah, Implementation Of
Chain Story Technique To Improve Students'Seaking Skill In The Third Grade Of SDN 136
Pekanbaru, 2020). The results of the next study showed that the application of the chain story
method went very well. This is evident from the final score obtained by students on average of
80.17, (Achsani F. , Penerapan Dan Kemampuan Teknik Cerita Berantai Pada Pembelajaran
Menceritakan Kembali Isi Fabel (Applicationand Capability of Chain Relaxed Story
Techniques in Learning Retellingthe Fabel Contents, 2020). The chain story technique aims to
train students' abilities to easily concentrate, be careful, and be creative (Lawota Y. , 2018).
The chain story technique can also be applied as a method to improve students' ability to
express individual experiences, (Hatma, Peningkatan Kemampuan Siswa dalam Menceritakan
Pengalaman Pribadi melalui Metode Cerita Berantai, 2017). Chain story is a fun learning
method because it combines learning and games. All sample studies were conducted at the
elementary, junior high, and high school levels. None were conducted in early childhood
education.

The model for developing the storytelling method with the Chain story technique carried
out in this study can be applied in early childhood learning, to be precise in group B
Kindergartens (TK). Because the children of group B have gained experience learning in
kindergarten for one year. Also often listen to various kinds of stories from teachers at school.
In addition, telling stories using the chain story technique is one way to facilitate an
independent learning atmosphere for students at an early age. Telling stories through the chain
story technique in early childhood is not binding. Children may tell stories according to their
imagination, without fear of being blamed by anyone, the most important thing is the child's
willingness to process words to think about something, reveal something, and dare to express
opinions without feeling afraid of being wrong.

The theme used in this Chain story technique remains the same as that determined by the
teacher in the RPPH. The basic abilities and characters you want to develop will also not
deviate from the planning. Even the characteristics that must be cultivated in Indonesian
children in the 21st century can begin to be trained, including the ability to think critically,
work together, and communicate. Because the center of the story is on the students (student-
centered), the source of the story is no longer focused on story books. However, the teacher as
a story starter (with a short duration), already has story ideas according to the theme, basic
abilities, and characters you want to develop. To be able to see the difference in systematic
storytelling teacher-centered and student-centered (Chain Story) see the schematic below.

@

Kindergarten teacher
(Main source tells)

il
Kindergarten Kindergarten Kindergarten Kindergarten Kindergarten
kids kids kids kids kids

Figure 1. Story telling method scheme
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Caption:

» One-way command (telling is only done by the teacher).

*---------- » The teacher sometimes allows children to ask questions or retell the contents
of the story that has been told by the teacher (this opportunity is only in the
form of student representatives).

Conclusion

The discussion that has been described above can be concluded that: 1) The
implementation of the storytelling method carried out by the ABA Aisyiyah Kindergarten
teachers in Medan City is quite good (it has been listed in the RPPH), has met the standards for
implementing the storytelling method in early childhood. However, it is still teacher-centered.
2) The model for developing the storytelling method through the Chain Story technique is
packaged with the aim of storytelling carried out by students (student-centered). The teacher is
lighter with a short duration. Students are free to tell stories in their way and style. But still
under the teacher's supervision (according to the theme and learning objectives), while
monitoring and assessing the basic abilities and characters that emerge, when students tell
stories.

The model for developing the storytelling method through the Chain story technique can
be seen in the following scheme.

@,

Kindergarten teacher
(As a story starter)

A
/ny

Kinder
garten
kids (2)

Kinder

garten Kinder

kids (4) lgzl‘:ig)

Figure 2. Schematic of the Chain Story Technique

Caption:
— — — = = The teacher acts as a story starter, then gives the command to the child to continue
the teacher's story
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The first child is told to continue the story that the teacher has started, then the
second child continues, then rotates in turn following the arrowheads inviting the
next child to continue each child's story.

Model The development of the storytelling method through the chain story technique is
in principle not much different from the storytelling method in general. Pay attention to the
implementation procedure.

1. The teacher still has to write down the theme, title, and learning objectives in the RPPH

2. The teacher must prepare himself to be able to come up with story ideas according to the
theme and desire to learn outcomes within a short duration

3. The teacher does not have to write down the script of the story he wants to teach. Story ideas
can arise spontaneously, the important thing is to still refer to the theme and learning
objectives

4. The teacher starts learning as usual; conveys the theme, and the title of the story, and
conditions the children to orderly do storytelling activities

5. Before the story begins, the teacher must explain systematic storytelling with this chain story
technique to the children:

a. Children are told that they will do the chain story technique.

b. Explain that the teacher tells a story but only briefly. After that, the story must be
continued by the children (you can take turns in circles, but you can also do it randomly).
This means, that if appointed by the teacher, then the child will continue the story (in his
language), be free, and don't need to be afraid (the important thing is that the child wants
to talk and imagine). Even though the story is still not integrated with the teacher's initial
idea, this is not a problem. The teacher should not stop the child's story.

c. Also, explain that only a few people will be appointed to tell the story. On other
occasions, other children will also tell stories. However, if the time is still long, the
teacher may take turns telling the children until all the children have had a turn.

6. At the beginning of the story, the teacher should try to include the children in the story, even
better if they become characters in the story.

7. In the middle of the child telling a story, if necessary, the teacher may take over the story
and continue for a while, to direct the child to the theme of the story. After that, it may be
returned to students who have not yet had a turn

8. It should be noted that it is not necessary for all children to be involved in telling stories,
only 3-5 people are enough. However, when concluding the story all children should be
involved.

9. After the children who have been appointed to tell the story are finished, the teacher will
end the story and conclude the story with the other children.

10.  The teacher must continue to evaluate the abilities achieved by children, both the basic
abilities that have been planned, including character, as well as other abilities that arise when
children tell stories, such as the ability to reason, think critically and respect the opinions of
others, and so on.

As an important note that this chain story does not repeat the story that has been told by
the teacher, but continues the storyline according to the child's imagination, in their language,
but has been.

Acknowledgment

The implementation of this research was supported by many parties. Therefore, it is
appropriate to take this opportunity to express my infinite thanks to the Directorate of Research,
Technology and Community Service, Ministry of Education, Culture, Research and

151



Proceeding International Seminar on Islamic Studies Volume 3 Nomor 2 Tahun 2022
Medan, November 7t"-8™, 2022 e-1SSN: 2722-7618

Technology as the donor. Also to LP2M cq. UMSU Chancellor who has bridged the
implementation of this research. We hope that what we have received and used for this research
will be of benefit to society, especially the world of early childhood education

References

Achsani, F. (2020). Penerapan Dan Kemampuan Teknik Cerita Berantai Pada Pembelajaran
Menceritakan Kembali Isi Fabel (Applicationand Capability of Chain Relaxed Story
Techniques in Learning Retellingthe Fabel Contents. Totobuang, 8(2), 253-265.
doi:https://doi.org/10.26499/ttbng.v8i2.209

AH, Z. T. (2021, Desember Sabtu). Kompasiana.com. Retrieved from Karakteristik Anak Usia
Dini:
https://www.kompasiana.com/zulfaaaa/5fd2cdffd541df024f47a163/karakteristik-
anak-usia-dini

Armaita. (2016). Penerapan Metode Story Reading Melalui Model Pembelajaran Picture and
Picture untuk Meningkatkan Kemampuan Berbicara Anak Usia 5-6 Tahun di TK
Mustika Bunda Pekanbaru. Jurnal Primary Program Studi Pendidikan Guru Sekolah
Dasar Fakultas Keguruan dan IImu Pendidikan Universitas Riau, 67-77.

Azhari, S. (2021). Pengembangan Bahasa Anak Usia Dini Melalui Metode Bercerita di
Lembaga PAUD Meraje Gune. WISDOM: Jurnal Pendidikan Anak Usia Dini, 2(2),
190-206. doi:10.21154/wisdom.v2i2.3312

Custudiana, A. (2015). The implementation of Chain Story in teaching writing descriptive text
to the eight grades of SMPK Angelus custos Il. Surabaya.

D. Anggraeni, dkk. (2019). Implementasi Metode Bercerita dan Harga Diri dalam
Meningkatkan Kemampuan Berbicara Anak USia Dini. Obsesi; Jurnal Pendidikan
Anak Usia Dini, 3(2), 404-415. doi:DOI: 10.31004/0bsesi.v3i2.224

Dewi, A.E.A. & Mukminan. (2016). Implementasi Pendekatan Saintifik dalam Pembelajaran
IPS di Middle Grade SD Tumbuh 3 Kota Yogyakarta. Prima Educasia, 4(4), 20-31.
doi:10.21831/jpe.v4i1.7691

Djago dan Tarigan, H.G. (2004). Teknik Pengajaran Keterampilan Berbahasa. Bandung:
Angkasa.

Febriyanto, B. (2019). Metode Cerita Berantai untuk meningkatkan keterampilan berbicara
Siswa pada Pembelajaran Bahasa Indonesia. Jurnal Cakrawala Pendas, 5(2), 158-166.
d0i:10.31949/jcp.v5i2.1388

Habibatullah, S., dkk. (2020). Potensi Bahasa Anak Usia Dini 5-6 Tahun melalui Metode
Bercerita. PAUD Lectura: Jurnal Pendidikan Anak Usia Dini, 5(1), 1-7.
doi:10.31849/paud-lectura.v4i02.5315

Hatma, S. (2017). Peningkatan Kemampuan Siswa dalam Menceritakan Pengalaman Pribadi
melalui Metode Cerita Berantai. Lectura: Jurnal Pendidikan, 8(2), 101-107.
d0i:10.31849/lectura.v8i2.649

152



Proceeding International Seminar on Islamic Studies Volume 3 Nomor 2 Tahun 2022
Medan, November 7t"-8™, 2022 e-1SSN: 2722-7618

Hidayat, O.S. (2016). Metode Pengembangan Moral dan Nilai-Niklai Agama Anak TK.
Jakarta: Universitas Terbuka.

Info Ghazi. (2019). (Mengapa Anak Sering Bertanya ?) Retrieved September Jum'at, 2022,
from https://www.infoghazi.com/2019/01/mengapa-anak-sering-bertanya.html

Jazilurrahman, dkk. (2022). Implementasi Metode Bercerita dalam Meningkatkan Kecerdasan
Interpersonal Anak Usia Dini. Obsesi; Jurnal Pendidikan Anak Usia Dini, 6(4), 3291-
3299. doi:10.31004/0bsesi.v6i4.2095

Kemendikbud. (2014). Permendikbud RI, Nomor 146. Jakarta: Kememterian Pendidikan dan
Kebudayaan.

Kemendikbud. (2018). Pedoman Pengembangan Tema Pembelajaran Pendidikan Anak Usia
Dini. Jakarta: Direktorat Pembinaan Pendidikan Anak Usia Dini.

Kurniasih, W. (2022, November). Sosial Budaya: Mengenal Generasi Baby Boomers, X, Y, Z
dan Alpha. Retrieved from Gramedia Blog:
https://www.gramedia.com/literasi/generasi-baby-boomers-x-y-z-alpha/

Lawota, Y. (2018). Penerapan Teknik Cerita Berantai untuk Meningkatka Keterampilan
Berbicara pada Siswa Kelas IV SD Inpres Nangameting. At Tadbir STAI Darul Kamal
NW Kembang Kerang, 11(2), 39-51. doi:10.3454/at-tadbir.v2i2.3128

Louise, P. (2000). Mendongeng Benih-Benih Kreativitas Anak. Jurnal Australia Journal of
Early Childhood, 25(3), 1-5. doi:http://www.louptales.com/docs/ seeds.doc

Madyawati, L. (2016). Strategi Pengembangan Bahasa Pada Anak. Jakarta: Prenada Media
Group.

Majid, A. (2003). Mendidik Anak Lewat Cerita. Jakarta: Mustaqim.

Masitah, W dan Hastuti, J. (2017). Meningkatkan Kemampuan Bahasa Melalui Metode
Bercerita Dengan Menggunakan Media Audio Visual Di Kelompok B Ra Saidi Turi
Kecamatan Pancur Batu Kabupaten Deli Serdang. Intigad: Jurnal Agama Dan
Pendidikan Islam, 8(2), 147-157. doi:http://dx.doi.org/10.30596%2Fintigad.v8i2.733

Moeslichatoen. (2004). Metode Pengajaran di Taman Kanak-Kanak. Jakarta: PT. Rineka
Cipta.

Noviani, DP., dkk. (2019). Penerapan Metode Bercerita untuk Mengembangkan Kemampuan
Bahasa Anak Usia 4-5 Tahun di TK Bhayangkari Mempawah Hilir. Pendidikan dan
Pembelajaran Khatulistiwa, 8(9), 1-7. doi:10.26418/jppk.v8i9.36094

Nurhalimah. (2020). Implementation Of Chain Story Technique To Improve Students'Seaking
Skill In The Third Grade Of SDN 136 Pekanbaru. PRIMARY: Jurnal Pendidikan Guru
Sekolah Dasar, 9(3), 334-346. doi:DOI:10.33578/JPFKIP.V913.7626

Nurjanah, A.P. dan Anggarini, G. (2020). Metode Bercerita Untuk Meningkatkan Kemampuan
Berbicara Pada Anak Usia 5-6 Tahun. Jurnal Ilmiah Potensia, 5(1), 1-7.
doi:https://doi.org/10.33369/jip.5.1.1-7

153



Proceeding International Seminar on Islamic Studies Volume 3 Nomor 2 Tahun 2022
Medan, November 7t"-8™, 2022 e-1SSN: 2722-7618

Payuyu, K., dkk. (2020). Implementasi Metode Bercerita dalam Meningkatkan Kemampuan
Berbicara Anak Usia Dini di TK Pembina Tolangohula. Webinar Magister Pendidikan
Nonformal Pascasarjana Universitas Negeri Gorontalo (pp. 111-119). Gorontalo:
Magister Pendidikan Nonformal Pascasarjana Universitas Negeri Gorontalo. Retrieved
from https://ejurnal.pps.ung.ac.id/index.php/PSl/article/view/357

Permatasari, R. (2014). Penerapan Metode Bercerita Untuk Meningkatkan Kreativitas pada
Siswa TK Kelompok B. Jurnal PGPAUD Trunojoyo, 1(1), 64-75.
doi:https://doi.org/10.21107/pgpaudtrunojoyo.v1il.3549

Ridwan & Bangsawan, I. (2021). Seni Brcerita, Bermain, dan Bernyanyi. Pekanbaru: Anugrah
Pratama Press.

Sanjaya, w. (2008). Perencanaan dan Desain Sistem Pembelajaran. Jakarta: Prenada Media
Group.

Setiawati, RZ. dan Setyowati S. (2017). Pengaruh Metode Bercerita Berbasis Gambar Seri
Terhadap Kemampuan Menyimak Anak Kelompok A. Jurnal PAUD Teratai., 6(1), 1-
5. Retrieved from https://core.ac.uk/download/pdf/230643533.pdf

Suyatno. (2004). Teknik Pembelajaran Bahasa dan Sastra. Surabaya: SIC.

Uktolseja, L.J, dan Gaspersz, U.S. (2019). Implementation of chain story techniques to improve
english speaking ability at imanuel YPK vocational high school, Sorong City. Journal
of Education and Learning (EduLearn), 13(4), 490~497.
doi:10.11591/edulearn.v13i4.13327

Wahyuni, T. (2018). Peningkatan Kemampuan Berbicara Melalui Metode Bercerita dengan
Menggunakan Media Buku Cerita Bergambar pada Kelompok B dI TK Dharma Wanita
Demangan Kota Madiun. Jurnal Care, 5(2), 21-32. Retrieved from http://e-
journal.unipma.ac.id/index.php/JPAUD/article/view/3107

Warsih dan Maulidaty, I.E. (2021). The Effect Of Storytelling Methods On The Ability of
Owning Early Children. Literasi Nusantara, 1(2), 111-127.
doi:https://doi.org/10.21107/literasinusantara.vin2.1731277

Yanti, E. dan Eliza, D. (2019). The Effect of Storytelling Picture Book on Reading Readiness
of Group B Kindergarten Children in Padang. the International Conference of Early
Childhood Education (ICECE 2019). 449, pp. 132-136. -: Atlantis Press.
doi:https://doi.org/10.2991/assehr.k.200715.027

Yaumi, M. (2013). Prinsip-Prinsip Desain Pembelajaran Disesuaikan dengan Kurikulum
2013. Jakarta: Kencana.

154



